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Pre-2023 NSS questions

8. The criteria used in 
marking have been 
made clear in 
advance.

9. Marking & 

assessment has 

been fair.

10. Feedback on 
my work has been 
timely.

11. I have received 
helpful comments 
on my work.



"Strategy documents shape practice in subtle ways; to 

shift towards learning-focused feedback cultures, 
consideration must be given to how students’ roles and 

responsibilities are positioned in both policy and 
practice." (

Winstone 2022)



NSS questions for 2023
https://wonkhe.com/wonk-corner/nss-consultation-yields-no-changes-to-ofs-plans/

10. How clear were the criteria used to mark your work?

11. How fair has the marking and assessment been on your course?

12. How well have assessments allowed you to demonstrate 
what you have learned?

13. How often have you received assessment feedback on time?

14. How often does feedback help you to improve your work?

NSS: New way of looking at feedback quality – 
influenced by latest theory



Changes in thinking 
around feedback 



"Feedback should be more 
work for the recipient 

than the donor"

Dylan Wiliam

How often is this the case in today's HE course environments?



https://twitter.com/docwinstone/status/1394544632403398661



Feedback & "double duty"
(Winstone & Carless, 2021)

perceived quality assurance requirements conflict with  beliefs about the 
centrality of student learning in feedback processes.

Feedback does ‘double duty’ through the requirement to manage competing 
audiences for feedback comments.

Quality enhancement of feedback processes could profitably focus less on 
teacher inputs and more on evidence of student response to feedback.



Feedback in the 
'old paradigm' 

focused on 
'transmission'

(a gift from novice to expert)

QA focus is on the 
quality of feedback



Shift from 
providing 

information to 
stimulating uptake 

or recipience
(see Winstone et al. 2017)

"Good feedback" is 
only that which is 

engaged with 
& used 

(workload sustainable & 
efficient feedback practices)



Backdrop of Increasing workload in HE
https://twitter.com/RikiScanlan/status/1531467721057001473



Students may feel conflicted about seeking dialogues to 
clarify how to use feedback.



The power of 
feedback

Does feedback really have that power?

How do you see feedback?
(answer in the chat)



For feedback to be 
effective…

It must be used to 
'alter the gap'

(Sadler, 1989)

Sadler, D. R. 1989. “Formative Assessment and the Design of Instructional Systems.” Instructional Science 18 (2):119–44



Is this happening in UK HE?



50% of MA 
students  didn't check 

feedback on 
assignment 1 before 
doing assignment 2



Main point of the session: 
Why don't students use feedback?

And what can we do about it?



Formative and summative 
feedback

681 articles reviewed: Formative 
approaches focused on goals for 
improving work (with a second 

opportunity to submit) & viewed 
as interactive were much more effective 

than summative grades & comments



But how can we design feedback 
students want to engage with & use?



Becoming feedback designers

• At the end of the course/module the main 
operation is grading. Summative feedback has 
'nowhere to land'

• Shifting self-assessment, peer feedback, & teacher 
feedback to be formative provides a 'landing space'

• Students need to become agentic in seeking, 
understanding & using feedback & we as teachers 
need to design our modules with this in mind (Boud 
& Molloy, 2013b).



All feedback is formative 
(even when its summative)

• Design summative feedback with a 'landing 
space'

• Consider 'Programmatic assessment' so 
that assessments are designed to have a 
synoptic and cumulative effect over the 
course of a degree

• Interactive cover sheets/feedback 
portfolios can help (Harris et al. 2022)

Richard Harris, Pam Blundell-Birtill & Madeleine Pownall (2022) Development and evaluation of two interventions to improve students’ reflection on feedback, Assessment & Evaluation in Higher Education, DOI: 10.1080/02602938.2022.2107999



COVERSHEETS: A DIALOGIC APPROACH 
TO FEEDBACK

Conversation between 
the student & marker

Feedback can be more 
active, responsive & 
engaging

Allows students to elicit 
feedback, rather than 
information 
transmission

Connect feedback 
between assessments

(Next 2 slides adapted from Harris, 2022 Online training for lecturers at Leeds)



PROMOTING A DIALOGIC APPROACH

Three distinct purposes:

• Student reviews & uses previous feedback

• Student requests feedback for current work

• Teacher responds & suggests what & how to improve

Student: How 
have you 

worked on this 
feedback?

Marker: Has 
this been 

successful or is 
there work to 

be done to 
improve?

Specific actions 
for future 

improvement



THE COVERSHEET: 
PREVIOUS WORK

• Students complete the first 

section before they start their 

work

• Then reflect on how they try 

to improve

(Slides taken from Harris, 2022 Online 

training for lecturers at Leeds)



THE 
COVERSHEET: 

CURRENT WORK

Marker specifically comments on the 
improvements

• Ipstative feeback can be relational & 
motivating

• Relevant to the students learning 
journey

• The second section allows students 
to elicit specific feedback

Or teachers can respond to the 
coversheet in the general feedback 
process



Why use it?
It can foster dialogue. Thought to be key to effective socio-constructivist feedback (Carless et al, 2011). Dialogue can also 
help learners develop feedback literacy (Wood, 2021)

Prevents feedback from being seen only as a product & fosters understanding of feedback as a process.

Develops learner agency as they self-assess & decide what to seek help with (Wood, 2022c) & develop feedback 
literacy (Carless & Boud, 2018)

Because the feedback is requested, students will take more notice. (Carless metaphor)

Markers can focus  only on what students requested as well as specific targets & methods for improvement (for discussion)

Recommend making response to previous feedback part of assessment criteria for next assignment (for discussion)

Can work as part of a portfolio personal development profile approach



What makes a 
good feedback 

message?



Activity: What makes good feedback? (resource)
Being clear: Where am I going, How am I going, where to next? -

overarching aim to support learning/action in the future

1. Inclusive and engagingly designed with obvious landing spaces so feedback is used by default (not just for agentic students)

2. timely, clear detailed, specific, usable and goal oriented, promotes learning & achievement (Winstone et al. 2015; Vattoy et al. 2021)

3. builds motivation & self-esteem & conveys empathy, care & effort (screencasting is ideal here – see Wood, 2022)

4. is realistic, respectful, developmental & focuses on performance (not personal), targets purpose and language of assignment & success 
criteria

5. encourages & mediates dialogue helps learners develop ability to make evaluative judgements, self-assess, & become independent 
agentic, feedback seeking & generating learners (HEA, 2013; Carless, 2022; Wood 2022).

6. Focuses on an actionable comments (rather than great detail) (Winstone & Carless, 2019; Forsythe, 2023)

7. Focuses praise on what was effective so students keep doing it (Forsythe, 2023) & encourages/scaffolds agentic action on feedback

8. Is consistent from grader to grader - (needs standardisation – working with examples & agreeing on what constitutes an A/B etc.)

9. Is elicited & wanted by the student – i.e. 'Self-evaluate strengths & weaknesses & self-identify an area in which support is desired'

10. Use positive phrasing where possible to help learners understand feedback as an attempt to help them improve rather than as criticism

11. Avoid hyperbolic (and potentially patronising) language like fabulous, fantastic, bravo and using exclamation marks (Advance HE 
guidance) - avoid unecessary praise.

12. Ensure feedback aligns with the scores you give – e.g.'essay would benefit from more evidence' – unlikely to score an A in this criterion.



The language of feedback: Group exercise
How can we improve these examples of feedback language?

1. A weakness of the essay is...

2. There is a lack of evidence

3. The is much room for improvement

4. It is especially weak in terms of

5. You need to be more evaluative in your writing

6. Aim for a more coherent argument

7. Your writing could be more concise

8. You could achieve a better balance between description and 
evaluation

9. You can make stronger use of research evidence to support your 
argument

10.Your structure could be clearer

11.Check that your sentence structure is correct

12.Make sure that you are fully meeting the learning objectives for 
each assignment

1. One way you could improve your grade in the criticality_criteriais _to include evidence for every assertion__this
would help your essay to be much more convincing to the reader (for e.g.)

2. In your next draft/assignment try to provide more evidence for your assertions – for example....

3. To improve your grade in the ____criteria next time include____

4. A key area for improvement is ________for your next submission_____(specific advice)

5. When referencing make sure you include your own evaluation/voice one way you can do this is_____(advice)

6. In your next assignment, consider how your argument flows from paragraph to paragraph, look at the 
______exemplar for a clear example of how to do this (ideally show using screencast)

7. In places for example paragraph 4, line 5, you use a lot of words to make a simple point. Take a look 
at https://writingcenter.gmu.edu/writing-resources/general-writing-practices/writing-concisely and try rewriting 
some of your sentences applying these suggestions.

8. Your work tends to describe others' thinking, but it also needs to include more of your own evaluations and 
arguments. Compare the way you have done this in paragraphs 3 and 4 with exemplar A paragraphs 5 and 6 – what 
do you notice? Try to apply this to your upcoming essay.

9. There are many cases in your essay where you make a claim or assertion without providing evidence. Generally, in 
academic writing there always needs to be CRAAP tested evidence for a claim. Next time ask yourself – is this 
convincing enough? What would make it more convincing?

10. Try to include a thesis statement, an outline, clear topic sentences and concluding sentences that link the 
discussion in one paragraph to the argument running through your essay. Notice on the exemplar that the student 
does this very well. Try to apply this to your next draft/assignment.

11. I recommend aiming to finish early, take a day away from your work and then proof reading it. This would help 
you lose fewer marks in your next assignment on language. I also recommend using the spell checker etc.

12. A great tip that helped me a lot as a masters student is to look at the assessment criteria/checklist/examples, and 
make sure that my essay meets the criteria/fulfils the checklist/reaches the same quality.



What other methods can potentially improve student uptake of feedback?



Screencast feedback



Benefits of Screencast Feedback

More workload sustainable, efficient & effective 
(Dawson et al. 2018). Improved quality & detail 
(Mahoney et al. 2019)

Vocal features increases clarity & understanding 
& reduces miscommunications (Anson et al. 
2016; Henderson & Phillps 2015)

Changes after screencast feedback more 
successful (Cavaleri et al. 2019; Yiğit, & Seferoğlu. 
2021)

Dawson, P., Henderson, M., Ryan, T., Mahoney, P., Boud, D., Phillips, M., & 
Molloy, E. (2018). Technology and feedback design. Learning, Design, and 
Technology.
Mahoney, P., Macfarlane, S., & Ajjawi, R. (2019). A qualitative synthesis of 
video feedback in higher education. Teaching in Higher Education, 24(2), 157–
179.
Anson, C. M., Dannels, D. P., Laboy, J. I., & Carneiro, L. (2016). Students’ 
Perceptions of Oral Screencast Responses to Their Writing: Exploring Digitally 
Mediated Identities. Journal of Business and Technical Communication, 30(3), 
378–411. https://doi.org/10.1177/1050651916636424
Henderson, M., & Phillips, M. (2015). Video-based feedback on student 
assessment: Scarily personal. Australasian Journal of Educational Technology, 
31(1).
Cavaleri, M., Kawaguchi, S., Di Biase, B., & Power, C. (2019). How recorded 
audio-visual feedback can improve academic language support. Journal of 
University Teaching and Learning Practice, 16(4)
Fernández-Toro, María, and Concha Furnborough. 2014. “Feedback on 
Feedback: Eliciting Learners’ Responses to Written Feedback through Student-
Generated Screencasts.” Educational Media International. 
doi:10.1080/09523987.2014.889401. 
Yiğit, Mehmet Fatih, and Süleyman Sadi Seferoğlu. 2021. “Effect of Video 
Feedback on Students’ Feedback Use in the Online Learning Environment.” 
Innovations in Education and Teaching International, August. Routledge, 1–11. 
doi:10.1080/14703297.2021.1966489.



Screencast 
feedback can 
be relational

• Screencast feedback seen as conversational 
(Ansen et al. 2016) human and supportive 
(Dawson et al. 2018) and to convey 'social 
presence' (Thomas, et al. 2017)

• Offers more time to discuss positives as well as 
negatives, as well as comments that support 
students emotionally (Mahoney et al. 2019)

Lowenthal, P. R., & Dennen, V. P. (2017). Social presence, identity, and online learning: research development and needs. Distance Education, 38(2), 137–140.

Means, B. Neistler, J. Teaching and Learning in the Time of COVID: The Student Perspective. Online Learning, [S.l.], v. 25, n. 1, mar. 2021. ISSN 2472-5730. 

Thomas, R. A., West, R. E., & Borup, J. (2017). An analysis of instructor social presence in online text and asynchronous video feedback comments. The Internet and Higher Education, 33, 61–73. 

This Photo by Unknown author is licensed under CC BY-ND.



However,
Screencasts 
are
deployed as 
transmission

• Screencast feedback characterised as 'transmission' 
(Mahoney et al. 2015) within an ‘old paradigm’ 
(Carless 2015; Pitt and Winstone 2020). 

• The Learner is 'passive recipient' and their agentic 
role in feedback uptake is ignored.

• 'Merely replicates' the process of paper comments 
(Pitt and Winstone 2020)

West, J., & Turner, W. (2016). Enhancing the assessment experience: Improving student perceptions, engagement and understanding using online video feedback. Innovations in Education and Teaching International, 53(4), 400-410.
Winstone, N. E., Nash, R. A., Parker, M., & Rowntree, J. (2017). Supporting learners' agentic engagement with feedback: A sys tematic review and a  taxonomy of recipience processes. Educational Psychologist, 52(1), 17-37.
Wood J (2021b) Making peer feedback work: the contribution of technology-mediated dialogic peer feedback to feedback uptake and literacy, Assessment & Evaluation in Higher Education, DOI: 10.1080/02602938.2021.1914544
Nicol , D. (2020). The power of internal feedback: exploiting natural comparison processes. Assessment & Evaluation in Higher Education, 1–23. https ://doi.org/10.1080/02602938.2020.1823314
Ajjawi , R., & Boud, D. (2017). Researching feedback dialogue: an interactional analysis approach. Assessment and Evaluation in Higher Education, 42(2), 252–265. https ://doi.org/10.1080/02602938.2015.1102863



Positioning 
Screencast 
Feedback for 
agency in Uptake

If feedback is a socially constructed agentic dialogic 
meaning-making process (Carless and Boud, 2018)

How can we provide opportunities for dialogic meaning 
making without giving everyone an in person tutorial?

Usually students only have a few questions, and these can 
be answered through technologies like Google Docs or 
MS365.

Even if we use Turnitin, if we provide a short screencast, 
students can use a tool like Loom to ask questions

Wood, J. (2021a). A dialogic technology-mediated model of feedback uptake and l iteracy. 
Assessment & Evaluation in Higher Education, 1–18. 
https ://doi.org/10.1080/02602938.2020.1852174
Sadler, D. R. 1998. “Formative Assessment: Revisiting the Terri tory.” Assessment in 
Education: Principles, Policy & Practice 5 (1): 77–84.
Winstone, N. E., R. A. Nash, J. Rowntree, and M. Parker. (2017b). “It’d Be Useful, but I 
Wouldn’t Use It’: Barriers to University Students’ Feedback Seeking and Recipience.” Studies 
in Higher Education 42 (11): 2026–2041. doi:10.1080/03075079.2015.1130032.
Pitt, E., & Winstone, N. (2020). Towards Technology Enhanced Dialogic Feedback.



Discussions can be linked to a time stamp in a screencast video & pasted in Turnitin



Participant views on relationality of screencasts ( 

(Wood, 2022c)

Without Loom (video feedback), though, there will be a necessity for visiting or making appointments. I felt like I’m 
already having office hours. (Grace interview)

You can see the teacher made so much effort you feel like you need to reciprocate it. (Survey 2)

it felt like my work really mattered to someone that really cared about it, you spent time on my work, for it to get 
better, I could feel that. (Judy interview)

I literally know that you’ve seen every sentence in my work, and you know, that makes me more, trusting. I can know 
how much time you’ve took, and I know that you’ve seen every sentence… That gave me a, ‘do I deserve this?’. Even in 
university, I haven’t felt like getting this much affection. (Kevin interview)



Important: Students use dialogues to clarify, 
question and refute feedback (taking agentic responsibility for 

understanding and using feedback) (Wood, 2022c)



Peer & teacher feedback are enhanced by 
technology with dialogic opportunities



How do 
screencasts 
change 
feedback 
engagement?



Results 
of dialogic 
teacher
screencast 
feedback 
studies 
(Wood 2022b; 2022c)

It can help learners understand standards, notice gaps &
utilise feedback

Where the transmission process fails, dialogues enable 
learners to elicit, question & challenge feedback agentically
to better understand it.

Technology mediates the process decreasing
formality/power distance and increasing willingness to 
interact with educator without need for meetings.

worthwhile trade-off between resources needed to handle 
questions, and efficiency gains in learning from feedback,



General concerns about efficacy of peer feedback processes despite potential 
(Winstone & Carless 2019)

Socio-affective concerns about critiquing others' work and having work 
critiqued (Carless & Winstone, 2020)

Peer feedback tends to focus on sentence level, rather than on substantive 'global' 
aspects (Liu & Sadler, 2006)

Giving peer feedback is thought to be more beneficial than receiving it (Carless, 2020)

Winstone, Naomi, and David Carless. 2019. Designing Effective Feedback Processes in Higher Education: A Learning-Focused Approach. Routledge.
Winstone, N. E., Nash, R. A., Parker, M., & Rowntree, J. (2017). Supporting learners' agentic engagement with feedback: A systematic review and a taxonomy of recipience processes. Educational Psychologist,52(1), 17-37.
Carless, David. 2020. "From Teacher Transmission of Information to Student Feedback Literacy: Activating the Learner Role in Feedback Processes." Active Learning in Higher Education, July. SAGE Publications, 1469787420945845. doi:10.1177/1469787420945845.
Carless, David, and Naomi Winstone. 2020. "Teacher feedback literacy and its interplay with student feedback literacy." Teaching in Higher Education 1-14.
Liu, Jun, and Randall W Sadler. 2003. The Effect and Affect of Peer Review in Electronic versus Traditional Modes on L2 Writing. Vol. 2. doi:10.1016/S1475-1585(03)00025-0.

General concerns about benefits of peer feedback



Building a warm learning community with 
video feedback (Wood, 2022b)

The peer screencast feedback clearly made a difference to my sense of 
community on the course. I felt that we are trying to achieve the best we 
can together in this class, not competing. This definitely helped me not 
give up and push through until the end. Peer screencast feedback … made 
this possible. (Sarah, survey)

Screencast feedback helped me build a stronger relationship within my 
group. That stronger relationship helped me navigate through the 
course … I thought my peers to be ‘co-worker’ or teammates, which I 
rarely felt in other courses. (they were mostly ‘stranger’ or ‘competitor’) 
(Benjamin Survey).

Peer screencast feedback heightened my sense of community in this 
course, especially for those who were active in giving feedback. I felt like 
by giving and receiving feedback, we made an emotional connection even 
if we had never met in person. Knowing that friends were among the class 
impacted my engagement with this course in that I felt more courage to 
speak up in class. The experience of exchanging feedback also facilitated 
further feedback with peers, which also helped academically. (JN survey)

I did keep my video on and so did my peers. When I received screencasts 
with video on, I felt like my feedback-giver was making a lot of effort for my 
feedback. This led to me giving feedback-givers higher quality feedback in 
return, and this might’ve started a positive loop resulting in better feedback 
overall. (JN survey)

The biggest difference [between doc and screencsast] is the presence of 
facial expressions … I felt closer relationships with peers who engaged in 
screencast feedback with me. Considering the current condition 
of untact education, the presence of facial expressions was so important in 
building rapport, and that encouraged us to engage freely and actively. (July, 
survey)

Transcript:

I just finished reading your essay, and I have to say, I really liked it, and I 
especially thought that you write very convincing points from the 
opposition so really, convincing counter-arguments, so I think that makes 
your essay and points a lot more convincing, so great job on that (JN on 
Jay’s argumentative essay)

So overall, it’s really nice work, and I could feel that you really did much 
research on this topic, you refer to really many papers, and I could see 
that you really studied a lot for this literature review, so thank you for a 
nice literature review (Jay to Sarah on her literature review).

and I think you did great on your first draft, so good job! (Sarah to Jn)



Dialogic peer screencast feedback study 
- thematic results
(Wood, 2022b)

• Higher quality, easier to use, focused on global aspects

• Helps providers & receivers to mitigate & process socio-affect

• Tech-mediated Discussions support receivers' agency in 
seeking & using feedback; helps peers feel like a caring 
community

• Provides socio-constructivist relational learning opportunities 
within the 'new paradigm' - effective collaborative learning

• Feedback feels, effortful & caring, encourages uptake & 
reciprocation

• Tech mediated dialogues allow peer feedback to evolve 
iteratively over three to four cycles



So, if I provide high 
quality formative feedback students 
will use it to improve their work and 

skills & knowledge?

Yes, but not all students will use it

Why is this?



Students 
may not be 
aware of:

the benefits and purpose of feedback

how feedback can be used to improve their 
work

strategies for working positively with 
emotional aspects of feedback

the standards and gap between them and 
their work (Winstone et al. 2017; Carless 
and Boud, 2018)



David Carless & Naomi 
Winstone (2020) Teacher 

feedback literacy & its interplay 
with student feedback 

literacy, Teaching in Higher 
Education, DOI: 10.1080/13562

517.2020.1782372



David Carless & Naomi 
Winstone (2020) Teacher 

feedback literacy & its interplay 
with student feedback 

literacy, Teaching in Higher 
Education, DOI: 10.1080/13562

517.2020.1782372

But how do students develop feedback literacy?

By building up a personal theory of feedback and 
successfully negotiating cycles of well-
structured formative assessment 



Preparing students to be receptive to feedback (based 
on the Understanding, self-Assessment and 
Motivation model (Wood, 2021)

Build a collaborative community:

• chat about life & interests

• discuss quality & standards & criteria (with exemplars)

• express feelings & assignment related problems – early casual feedback

• discuss & reflect on previous experiences of feedback & barriers to feedback

• introduce useful concepts (dialogic feedback, ZPD, agency etc) & theorise how 
feedback works

• make comparisons of first drafts & exemplars– students share what they learn

• Provide early casual opportunities for peer feedback/discussions

This Photo by Unknown author is licensed under CC BY.



Useful concepts in becoming agentic 
feedback generators & users

• Growth mindset and grit

• Learner agency

• Zone of proximal development

• Dialogic feedback using technology

• The educational alliance (Telio et al. 2016) & relational approaches (Gravett, 2023)

• Peer feedback & collaboration/community

• Teacher feedback & seeking/discussing how to use it.

• Intellectual candor & sharing our experiences of feedback.

• Perfectionism/ignoring feedback you can't understand or agree with

• Using feedback (self-generated/peer/teacher questions) to improve 
a draft before final submission

This Photo by Unknown author is licensed under CC BY-SA-NC. Telio S, Regehr G, Ajjawi R. Feedback and the educational alliance: examining credibility judgements and their consequences. Med Educ. 2016 Sep;50(9):933-42. doi: 10.1111/medu.13063. PMID: 27562893.



Consider students emotions in the feedback process

Many students 
report that 
discussing emotions 
& knowing others' 
feelings is highly 
supportive

Students can struggle to react positively to feedback 
when dealing with other things...



3. Work with a group – how do you understand the role of these 
concepts in learning from feedback?



Understanding how feedback works



Have an opportunity to apply inner feedback/self-assessment to work before hand in

David Nicol's 
(2021) work on 
inner feedback



How do we learn from 
feedback/dialogues/ 
generating inner 
feedback?

Explicit guidance on 
task from 
teacher/formative 
feedback

Peer feedback and 
discussion of what 
feedback means and how 
to use it

Working with rubrics, 
exemplars, seeking 
help & feedback from 
other sources 
human/non-human

No formative assessment, 
no peer feedback, no 
explicit use of rubrics, 
exemplars, feedback too 
late, no transfer across 
modules AOL not AFL



Dialogic Screencast Practices (based on Understanding,self-

Assessment and Motivation model (modified from Wood, 2021)

Build feedback receptivity & literacy iteratively

1. Submit first draft: for technology-mediated peer feedback & ongoing dialogue (1 
week)

1b. Students compare with an exemplar and self-generate feedback in groups

2. Submit to teacher: Teacher screencast feedback, & dialogue, for social presence & 
enhanced feedback message (1 week)

2b. Compare with new exemplar and students generate own feedback to apply to final 
draft – peer feedback continues & improves in quality

3. Final submission to teacher: (screencast feedback & Google Docs dialogue) teacher 
feedback followed by a reflection task – reflect on learning from feedback & set goal for 
next assignment)

By second essay in a semester – around 80 to 90% of students voluntarily engage in peer 
feedback.



Themes developed on 
receptivity, peer 
feedback & open 
feedback environment
(2 papers in prep, N=40, interviews, 
reflective diaries)

1. Understanding the theory of why peer & teacher feedback works 
and...having frequent opportunities to discuss is key to feedback 
literacy

2. Intellectual candour from the teacher & peers, seeing others' 
feedback & responses to it.

3. Receptivity to peer feedback & quality evolves in cycles

4. Socialisation with peers & care from the teacher – give students a 
chance to discuss their problems/feelings/

5. Peer screencast feedback plus discussions through Google drive is 
more valuable than teacher feedback. Giving & receiving equally 
useful

6. Peer & teacher feedback helps identify issues, exemplars help 
them to apply feedback.

7. Using Google Docs or 365 (convenient tech) for questions can 
'lower barriers' to asking questions for shy students or those from 
cultures

8. Feedback uptake and literacy emerge through entanglements of 
relationality, technology, time, space and power (Gravett and 
Carless, 2023)

Karen Gravett & David Carless (2023) Feedback literacy-as-event: relationality, space and temporality in feedback encounters, Assessment & Evaluation in Higher 
Education, DOI: 10.1080/02602938.2023.2189162



Technological mediation decreases perceived barriers to 
seeking clarification on feedback



A new model: The role of technology in helping learners to navigate uptake cycles (Wood 2021)

Understanding

the assessment 

& feedback 

landscape

Self-assessment,

goal setting & 

regulation

Motivation

affect & 

receptivity

Motivation affect 

& receptivity

(relationality –

reciprocation)

Motivation

affect & 

receptivity

High Quality Dialogic peer 

and teacher screencast 

feedback

Online feedback 

community/alliance & 

dialogue with teacher 

mediated by technology

Comparisons 

with criteria 

exemplars & 

peers work using 

technology

Feedback Uptake & literacy

Encouraging Agentic Orientation

Every successful cycle increases 
understanding of the assessment & 
feedback landscape – ability to set & 
regulate goals & motivation to engage with 
& use feedback.



Read more 
about my 
model in 

(Wood, 2021)

j.wood@bangor.ac.uk
https://twitter.com/Dr_JamesWood



Practical applications for busy teachers

Use ICS or shift 60% of marking time to formative feedback – mark summatively against criteria (on video). Connect comments to next module

Give a draft deadline set up comparison activity, peer feedback + class discussion and a chance to ask 3 questions on draft using tech – video answer

Students want dialogues after summative feedback – try group online sessions

Exemplify feedback points/goals with real work so students can use feedback

Dialogic Peer screencast feedback helps develop on & offline learning communities & agency: improve outcomes, retention & satisfaction

Dialogic teacher screencast feedback is relational and provides more comprehensive teacher input about standards. Dialogues help students 
position themselves agentically, solve misconceptions & understand how to use feedback

If teachers don't have time for formative comments, set up peer feedback & exemplar comparisons as a workload sustainable method



10 tips on getting started with Screencast feedback

1. Use a good microphone

2. Fast screencast software that provides links/transcripts https://www.loom.com/education

https://screenpal.com also Teams, Zoom, Panopto etc. Needs: fast & efficient at sharing links & hosting dialogue

3. Show student work on the screen, examples of good work, criteria, websites, Google Scholar searches etc.

4. Avoid perfection in formative feedback – messy is still the best they've ever had.

5. Read/skim the work before you start recording – highlight parts to discuss

6. Use interactive coversheets or ask students to request the feedback they want. Make sure you address their 
questions.

7. Tell them what they have done well as well as what they can improve & tell them how to improve – beware of 
tone.

8. Make short-hand notes while recording – or use the highlighter function

9. Do a test run to make sure your set up is working

10. Ensure there are opportunities for dialogue to promote learner agency in uptake – group meeting, Docs/Msword, 
in-person meeting etc.



Conclusion

• Shift in feedback theory – reflected NSS but possibly not in practice

• Focus feedback less on teacher inputs & more on student agency in fb

• Reduce assessments & build in formative opportunities – make summative 
feedback formative with programmatic assessment & ICS

• Become teacher feedback literate & foster student feedback literacy

• Foster peer learning communities for relational teaching & peer fb

• Use dialogic video feedback combine with comments on text

• Make sure technology is informal, convenient & useful

• Feedback change has to be sustainable – active students, less summative & 
appropriate technology


